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ABSTRACT 

This study explores the impact of inclusive education practices on 
reducing the risk of bullying in schools through a qualitative research design 

involving multiple case studies. Data were collected from a diverse sample of 15 

schools, including interviews with teachers, administrators, and students, as well 
as classroom observations and document analysis. The findings reveal that 

inclusive education practices, such as cooperative learning, differentiated 

instruction, and peer support, significantly reduce bullying by fostering a 
supportive and respectful school environment. Teacher training and ongoing 

support emerged as critical factors in the successful implementation of these 
practices. However, challenges such as limited resources and the balancing of 

inclusive practices with other educational demands were also identified. The 

study concludes that inclusive education practices, when effectively 

implemented, not only reduce the incidence of bullying but also contribute to a 

positive school culture that benefits all students. The implications for practice 
include the need for comprehensive teacher training, better resource allocation, 

and a school-wide commitment to inclusivity. The study also highlights areas for 

future research, including the need for longitudinal studies and an exploration of 
the specific challenges faced by under-resourced schools in implementing 

inclusive practices. 

_________________________  
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INTRODUCTION 

Bullying in schools is a pervasive issue that affects millions of 

students worldwide, leading to severe emotional, psychological, and 

sometimes physical consequences. It is a complex phenomenon that 

can manifest in various forms, including physical aggression, verbal 

mailto:drimran@transformation.com.pk
mailto:sadafriazahmed@gmail.com


Grassroots Vol.59, No.I, 2025: 39-58 

 
 

 

 

40 

 

 

abuse, social exclusion, and cyberbullying. The impact of bullying on 

students can be profound, often resulting in decreased academic 

performance, low self-esteem, depression, and in extreme cases, 

suicidal ideation (Olweus, 1993; Rigby, 2003). As educational 

institutions grapple with the challenge of creating safe and supportive 

environments, there is an increasing recognition of the role that 

inclusive education practices can play in reducing the risk of bullying. 

Inclusive education, which emphasizes the full participation and 

integration of all students regardless of their abilities, backgrounds, or 

differences, has been identified as a crucial strategy in fostering a 

culture of respect, acceptance, and mutual support within schools 

(Ainscow, 2005; Booth & Ainscow, 2011). 

The relationship between exclusionary practices in education and 

the increased risk of bullying is well-documented. Research has shown 

that students who are marginalized or perceived as different—whether 

due to disability, ethnicity, socioeconomic status, or sexual 

orientation—are at a higher risk of being targeted by bullies (Smith & 

Sharp, 1994; Swearer & Espelage, 2004). These students often face 

social isolation, discrimination, and negative stereotyping, which can 

exacerbate their vulnerability to bullying. In contrast, inclusive 

education practices aim to break down these barriers by promoting an 

educational environment where diversity is valued, and every student 

is encouraged to participate fully in the school community. By 

fostering a sense of belonging and ensuring that all students are treated 

with dignity and respect, inclusive education can play a pivotal role in 

mitigating the factors that contribute to bullying (Farmer et al., 2011; 

Hornby, 2014). 

The objectives of this study are to explore how inclusive 

education practices can reduce the risk of bullying in schools and to 

identify the specific strategies that are most effective in achieving this 

goal. This research seeks to understand not only the direct impact of 

inclusive practices on bullying rates but also how these practices 

influence the broader school environment and student interactions. 

Key questions guiding this investigation include: What inclusive 

practices are currently being implemented in schools, and how do they 

affect the incidence of bullying? How do these practices shape the 
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perceptions and experiences of students, particularly those who are 

most vulnerable to bullying? And what challenges do educators face in 

implementing inclusive practices effectively? 

This study is significant because it addresses a critical issue in 

education—the need to create safe, supportive, and inclusive learning 

environments where all students can thrive. Bullying not only harms 

individual students but also disrupts the entire school community, 

creating a climate of fear and mistrust that undermines the educational 

mission (Glew et al., 2005). By examining the role of inclusive 

education in preventing bullying, this research contributes to the 

growing body of knowledge on how schools can foster positive social 

dynamics and reduce the prevalence of bullying. The findings from 

this study will have important implications for educators, 

policymakers, and school administrators, offering evidence-based 

recommendations for promoting inclusivity and safeguarding student 

well-being. The introduction of inclusive education practices 

represents a promising avenue for reducing the risk of bullying in 

schools. This study aims to explore the effectiveness of these practices 

and to provide insights into how they can be implemented more 

broadly and effectively. By focusing on the intersection of inclusion 

and bullying prevention, this research seeks to contribute to the 

development of educational strategies that not only enhance student 

safety but also promote a culture of respect, equity, and inclusion 

within the school community. 

 
LITERATURE REVIEW 

Bullying in Schools: Prevalence and Impact  

Bullying in schools is a global issue with significant 

consequences for students' mental health, academic performance, and 

overall well-being. It manifests in various forms, including physical 

aggression, verbal abuse, social exclusion, and cyberbullying. Each of 

these forms can have devastating effects on victims, leading to anxiety, 

depression, decreased academic performance, and in severe cases, 

suicidal thoughts and behaviors (Olweus, 1993; Rigby, 2003). The 

prevalence of bullying is alarmingly high, with studies indicating that 

a significant percentage of students experience bullying at some point 
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during their school years. For instance, a study by the World Health 

Organization (2017) found that nearly one in three adolescents 

worldwide has been the victim of bullying. The impact of bullying 

extends beyond individual victims, affecting the overall school 

environment. A school climate characterized by fear, hostility, and 

exclusion can lead to widespread disengagement among students, 

increased absenteeism, and a decline in academic achievement (Glew 

et al., 2005). Moreover, bullying can contribute to the perpetuation of 

negative social norms, where aggression and exclusion are normalized, 

further entrenching the problem within the school culture. This makes 

it imperative for schools to adopt effective strategies to combat 

bullying and promote a safe, inclusive environment for all students. 

 

Inclusive Education Practices: Principles and Implementation 

Inclusive education is founded on the principle that all students, 

regardless of their abilities, backgrounds, or differences, should have 

the opportunity to participate fully in the educational process. This 

approach is rooted in the belief that diversity enriches the learning 

experience and that every student has the right to be included in all 

aspects of school life (Ainscow, 2005). Inclusive education practices 

involve creating environments where students with diverse needs, 

including those with disabilities, different ethnic backgrounds, and 

varying socioeconomic statuses, can learn together in a supportive and 

accommodating setting. Key components of inclusive education 

include differentiated instruction, which tailors teaching methods to 

accommodate diverse learning styles; collaborative learning, where 

students work together in mixed-ability groups; and the use of 

universal design for learning (UDL), which provides multiple means 

of engagement, representation, and expression to ensure that all 

students can access the curriculum (Booth & Ainscow, 2011). 

Additionally, inclusive education emphasizes the importance of 

fostering positive relationships among students and creating a school 

culture that values diversity and promotes equity (Hornby, 2014). The 

successful implementation of inclusive education requires a 

commitment from all stakeholders, including teachers, school 

administrators, and policymakers. Teachers need to be equipped with 
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the knowledge and skills to implement inclusive practices effectively, 

which often involves ongoing professional development and access to 

resources. School administrators play a crucial role in setting the tone 

for inclusion by promoting policies that support diversity and by 

ensuring that the school environment is physically and emotionally 

safe for all students (Gibbs & Powell, 2012). 

 

Theoretical Perspectives on Inclusive Education and Bullying 

Prevention 

The relationship between inclusive education and bullying 

prevention can be understood through various theoretical frameworks, 

particularly social-ecological models of bullying. These models 

suggest that bullying is not solely a result of individual behaviors but 

is influenced by the broader social environment, including the norms, 

values, and practices within the school (Swearer & Espelage, 2004). 

From this perspective, inclusive education practices can reduce 

bullying by fostering a school culture that discourages exclusion and 

aggression while promoting positive social interactions. 

Social identity theory also provides a valuable lens for 

understanding how inclusive education can impact bullying. This 

theory posits that individuals derive a sense of identity and self-esteem 

from their membership in social groups (Tajfel & Turner, 1986). In 

schools where students are grouped based on ability, ethnicity, or other 

characteristics, those who are perceived as different may become 

targets for bullying as a means of reinforcing group identity. Inclusive 

education, by breaking down these divisions and promoting a sense of 

belonging for all students, can help reduce the social hierarchies that 

contribute to bullying (Hornby, 2014). 

 

Previous Studies on the Effectiveness of Inclusive Education in 

Reducing Bullying 

Numerous studies have explored the effectiveness of inclusive 

education practices in reducing bullying. Research has shown that 

schools that implement inclusive practices, such as cooperative 

learning and peer support programs, often experience lower rates of 

bullying (Salmivalli, 2010). For example, a study by Waasdorp, 
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Bradshaw, and Leaf (2012) found that schools with well-implemented 

positive behavioral interventions and supports (PBIS) reported 

significant reductions in bullying incidents and improvements in 

school climate. Other studies have highlighted the importance of 

teacher training and support in the success of inclusive education. 

Teachers who receive training in inclusive practices are more likely to 

create classroom environments where all students feel valued and 

included, which can reduce the likelihood of bullying (Gibbs & 

Powell, 2012). Moreover, inclusive education practices that emphasize 

social-emotional learning (SEL) have been shown to foster empathy 

and respect among students, further contributing to bullying 

prevention (Durlak et al., 2011). Despite the positive findings, some 

studies have noted challenges in implementing inclusive education 

practices effectively, particularly in schools with limited resources or 

where staff lack the necessary training. Additionally, while much of 

the research has focused on the benefits of inclusion for students with 

disabilities, there is a need to explore how these practices impact other 

marginalized groups, such as ethnic minorities and LGBTQ+ students 

(Swearer et al., 2010). 

 

Gaps in Current Research 

While the existing literature provides strong evidence for the role 

of inclusive education in reducing bullying, there are several gaps that 

warrant further investigation. One key area that requires more research 

is the long-term impact of inclusive practices on bullying prevention. 

Many studies have focused on short-term outcomes, but there is a need 

to understand how these practices influence student behavior and 

school culture over time. Another gap in the literature is the need for 

more research on the implementation of inclusive education in diverse 

educational contexts. While much of the existing research has been 

conducted in high-resource settings, there is less evidence on how 

inclusive practices are implemented in schools with fewer resources or 

in countries with different educational systems. Finally, there is a need 

for more qualitative research that explores the lived experiences of 

students and educators in inclusive environments. While quantitative 

studies provide valuable data on the prevalence of bullying and the 
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effectiveness of interventions, qualitative research can offer deeper 

insights into how inclusive practices are implemented and perceived 

by those involved (Mishna et al., 2006). Understanding these 

experiences is crucial for developing more nuanced and effective 

strategies for bullying prevention. 

 
RESEARCH METHODOLOGY 

Research Design: This study adopted a qualitative research 

design to explore the impact of inclusive education practices on 

reducing the risk of bullying in schools. The qualitative approach was 

selected due to its ability to provide rich, detailed insights into 

participants' experiences, perceptions, and the contextual factors that 

influence the effectiveness of inclusive practices. The study aimed to 

understand the lived experiences of students, teachers, and school 

administrators in schools that implement inclusive education 

strategies, and how these practices contribute to bullying prevention 

and the overall school environment. The research was conducted using 

a multiple case study methodology, which allows for an in-depth 

examination of inclusive education practices across different school 

contexts. This approach enabled the researcher to explore how 

inclusive practices are implemented in various settings, how they are 

perceived by different stakeholders, and the specific outcomes they 

produce in terms of bullying reduction. The multiple case study design 

also facilitated a comparative analysis of the effectiveness of inclusive 

practices across different types of schools, including urban and rural 

schools, public and private institutions, and schools with varying 

levels of resources. 

Sampling: The study employed purposive sampling to select 

participants who were directly involved in the implementation and 

experience of inclusive education practices. The sample included 15 

schools, chosen to represent a diverse range of educational contexts, 

including urban, suburban, and rural areas, as well as a mix of public 

and private schools. These schools were selected based on their 

reputation for implementing inclusive education practices and their 

willingness to participate in the study. Within each school, the study 

involved a range of participants, including 30 teachers, 10 school 
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administrators, and 60 students. The students selected for participation 

included those from diverse backgrounds, such as students with 

disabilities, students from different ethnic groups, and students from 

varying socioeconomic statuses. This diverse sampling was intended 

to capture a wide range of perspectives and experiences, ensuring that 

the findings would be representative of the broader student population. 

 
DATA COLLECTION METHODS 

Data were collected using a combination of semi-structured 

interviews, classroom observations, and document analysis. These 

methods were chosen to provide a comprehensive understanding of 

how inclusive education practices are implemented and their impact on 

bullying in schools. 

 

Semi-Structured Interviews 

Semi-structured interviews were conducted with teachers, school 

administrators, and selected students to gather detailed insights into 

their experiences with inclusive education practices and their 

perceptions of how these practices impacted bullying. The semi-

structured format allowed for flexibility in the interviews, enabling 

participants to discuss issues that were most relevant to their 

experiences while also providing the researcher with the opportunity to 

explore specific themes in depth. Interview questions focused on 

participants’ experiences with inclusion, the effectiveness of strategies 

used, and any observed changes in student interactions and school 

climate. 

 

Classroom Observations 

Classroom observations were conducted to directly observe the 

implementation of inclusive practices and their impact on student 

behavior and interactions. These observations were structured to focus 

on key aspects of inclusive education, such as teacher-student 

interactions, peer relationships, and the overall classroom 

environment. The researcher paid particular attention to how students 

who were previously marginalized were included in classroom 

activities and how these practices influenced the social dynamics 
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within the classroom. The observations provided valuable contextual 

data that complemented the findings from the interviews, allowing for 

a more holistic understanding of the effects of inclusive education on 

bullying. 

 

Document Analysis 

The study also included a document analysis of school policies, 

curriculum materials, and anti-bullying programs. This analysis aimed 

to identify the formal strategies and guidelines that schools had 

implemented to promote inclusion and prevent bullying. By reviewing 

these documents, the researcher was able to assess the alignment 

between policy and practice and identify any gaps or inconsistencies 

that might affect the effectiveness of inclusive practices. The 

document analysis also provided a broader context for understanding 

how inclusive education is supported at the institutional level. 

 
DATA ANALYSIS 

The data collected from interviews, observations, and document 

analysis were analyzed using thematic analysis, a qualitative method 

that involves identifying, analyzing, and reporting patterns (themes) 

within data. Thematic analysis was chosen for this study because it 

provides a flexible and systematic approach to analyzing qualitative 

data, allowing the researcher to identify key themes that emerged from 

the data and to interpret these themes in the context of the research 

questions. The analysis began with the transcription of interview data 

and the detailed documentation of observations. The researcher then 

engaged in an initial coding process, systematically labeling segments 

of the data that were relevant to the research questions. These initial 

codes were grouped into broader themes that captured the essence of 

the participants' experiences and perceptions. The researcher 

continually refined and reviewed these themes to ensure that they 

accurately represented the data and provided meaningful insights into 

the impact of inclusive education practices on bullying. The final 

themes were organized into a coherent narrative that formed the basis 

of the study's findings. 
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Ethical Considerations 

Given the sensitive nature of discussing bullying and the 

involvement of students in the research, ethical considerations were a 

top priority. Informed consent was obtained from all participants, 

including parents or guardians for student participants. Participants 

were fully informed about the purpose of the study, the methods of 

data collection, and their right to withdraw from the study at any time 

without penalty. Confidentiality was maintained by anonymzing all 

data, ensuring that no identifying information was included in the 

research reports. Additionally, the researcher took care to create a 

supportive environment during interviews and observations, ensuring 

that participants felt comfortable and safe while sharing their 

experiences. 

 
RESULTS 

The results of this study are organized around the five key 

themes that emerged from the data analysis: the impact of inclusive 

classroom practices on bullying, the role of teacher training and 

support, student perceptions and experiences, challenges in 

implementing inclusive practices, and the broader influence of 

inclusive practices on school culture and environment. These themes 

provide a comprehensive understanding of how inclusive education 

practices contribute to reducing the risk of bullying in schools, based 

on the insights gathered from interviews, classroom observations, and 

document analysis. 

  

Theme 1: Impact of Inclusive Classroom Practices on Bullying 

One of the most prominent findings of the study was the 

significant impact that inclusive classroom practices had on reducing 

bullying incidents. Teachers and students consistently reported that 

classrooms where inclusive practices were actively implemented 

experienced fewer instances of bullying. For example, teachers who 

used cooperative learning strategies and mixed-ability groupings noted 

that these practices encouraged collaboration and mutual respect 

among students, which in turn reduced opportunities for bullying. A 

teacher from one of the urban schools stated, "When students work 
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together in groups where everyone has a role and a voice, they are less 

likely to single out or exclude their peers. It builds a sense of 

community." Classroom observations supported these reports, 

revealing that in classrooms with strong inclusive practices, students 

were more engaged in activities and displayed higher levels of peer 

support. Instances of teasing, exclusion, and other forms of bullying 

were notably lower in these environments compared to classrooms 

where such practices were less consistently applied. Moreover, 

students who had previously been marginalized due to disabilities or 

other differences were observed participating more actively in class 

discussions and group work, suggesting that inclusive practices helped 

integrate these students more fully into the social fabric of the 

classroom. These findings align with existing research that highlights 

the effectiveness of inclusive education in fostering a positive 

classroom environment and reducing bullying (Salmivalli, 2010; 

Waasdorp et al., 2012). The data indicate that when all students are 

given equal opportunities to participate and are supported in their 

learning, the social dynamics that often lead to bullying are 

diminished. 

  

Theme 2: Role of Teacher Training and Support 

The role of teacher training and ongoing support emerged as a 

critical factor in the successful implementation of inclusive education 

practices and the subsequent reduction of bullying. Teachers who had 

received training in inclusive practices and anti-bullying strategies felt 

more confident in managing diverse classrooms and in addressing 

bullying behaviors effectively. These teachers reported that their 

training provided them with practical tools for creating inclusive 

lesson plans, managing classroom behavior, and fostering positive 

relationships among students. One school administrator emphasized 

the importance of continuous professional development, stating, 

"Inclusive education is not just a one-time training. Our teachers need 

ongoing support to refine their skills and stay updated on best 

practices. This is essential for maintaining an inclusive environment 

where bullying is not tolerated." In contrast, teachers who lacked 

sufficient training or support expressed challenges in implementing 
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inclusive practices consistently. They reported feeling ill-equipped to 

handle the complexities of diverse classrooms and were more likely to 

struggle with addressing bullying when it occurred. The need for 

teacher training and support is well-documented in the literature, with 

studies indicating that effective professional development is key to the 

successful adoption of inclusive practices and the prevention of 

bullying (Gibbs & Powell, 2012). The findings of this study reinforce 

the importance of investing in teacher training as a means of 

promoting inclusivity and reducing bullying in schools. 

  

Theme 3: Student Perceptions and Experiences 

Student perceptions and experiences provided valuable insights 

into the effectiveness of inclusive practices in reducing bullying. 

Interviews with students revealed that those in schools with strong 

inclusive practices felt safer and more accepted by their peers. These 

students reported fewer instances of bullying and noted that when 

bullying did occur, it was more likely to be addressed quickly and 

effectively by teachers. Students also highlighted the role of peer 

relationships in creating an inclusive environment. In schools where 

inclusive practices were emphasized, students described having more 

positive interactions with their peers, including those who were 

different from themselves. A student from a rural school remarked, "In 

our school, we have a buddy system where older students help younger 

ones, especially those who might need extra help. It makes everyone 

feel like they belong, and you don't see much bullying." However, the 

data also revealed that in schools where inclusive practices were not 

consistently applied, students felt more vulnerable to bullying. These 

students described their school environment as less supportive, with 

some expressing a reluctance to report bullying due to a lack of 

confidence in how it would be handled. This contrast highlights the 

importance of a school-wide commitment to inclusivity in creating a 

safe and supportive environment for all students. These findings are 

consistent with previous research that underscores the importance of 

student perceptions in shaping the effectiveness of bullying prevention 

efforts (Swearer & Espelage, 2004). When students perceive their 
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school as inclusive and supportive, they are more likely to feel safe 

and less likely to engage in or become victims of bullying. 
  
Theme 4: Challenges in Implementing Inclusive Practices 

Despite the positive outcomes associated with inclusive 

education, the study identified several challenges in implementing 

these practices effectively. Teachers and administrators reported 

difficulties in balancing the demands of inclusive education with other 

responsibilities, such as standardized testing and curriculum 

requirements. These challenges were particularly pronounced in 

schools with limited resources or large class sizes, where teachers 

struggled to provide the individualized attention needed to support all 

students effectively. A teacher from a suburban school commented, "In 

theory, inclusive education is wonderful, but in practice, it's 

challenging when you're dealing with a class of 30 students, each with 

different needs. It's hard to give every student the attention they 

deserve." Additionally, some teachers expressed concerns about the 

adequacy of their training in inclusive practices, particularly in 

handling complex situations such as bullying among students with 

special needs. Administrators also noted the challenge of maintaining 

consistent implementation of inclusive practices across the school. In 

some cases, the lack of alignment between school policies and 

classroom practices hindered the effectiveness of inclusivity efforts. 

For example, while a school might have policies promoting inclusion, 

these were not always reflected in the day-to-day practices of teachers, 

leading to inconsistencies in how students experienced inclusivity. 

These challenges are reflective of the broader difficulties in 

implementing inclusive education, particularly in schools with varying 

levels of resources and support. The findings suggest that for inclusive 

practices to be truly effective in reducing bullying, schools must 

address these challenges through better resource allocation, ongoing 

teacher training, and stronger alignment between policy and practice 

(Ainscow, 2005). 
 

Theme 5: School Culture and Environment 

The final theme that emerged from the data was the broader 

influence of inclusive education practices on school culture and 
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environment. Schools that successfully implemented inclusive 

practices reported a more positive school culture, characterized by 

mutual respect, acceptance of diversity, and a strong sense of 

community. This positive culture was reflected in the behavior of 

students, who were more likely to support and stand up for one 

another, reducing the opportunities for bullying to occur. In these 

schools, inclusive practices were not seen as isolated initiatives but as 

integral to the school’s overall ethos. Teachers, students, and 

administrators described a culture of inclusion where everyone—

regardless of their background or abilities—was valued and supported. 

A school administrator from a private school remarked, "Our focus on 

inclusion has transformed our school culture. We’ve moved away from 

a competitive environment to one that values collaboration and mutual 

respect. Bullying has decreased because students see each other as 

partners, not rivals." Conversely, schools where inclusive practices 

were less embedded in the school culture tended to have a less 

cohesive environment, with higher instances of bullying and social 

exclusion. In these schools, the lack of a unified approach to 

inclusivity contributed to a more fragmented and competitive 

atmosphere, where differences were often highlighted rather than 

embraced. These findings highlight the critical role of school culture in 

supporting the effectiveness of inclusive practices and in creating a 

safe environment for all students. The positive correlation between 

inclusive education and a supportive school culture suggests that when 

inclusivity is integrated into the fabric of a school’s culture, it can lead 

to substantial reductions in bullying and improvements in overall 

student well-being. 

 
DISCUSSION 

The findings of this study provide compelling evidence that 

inclusive education practices play a critical role in reducing bullying in 

schools. The data revealed that classrooms where inclusive practices 

were consistently implemented experienced fewer instances of 

bullying. This aligns with existing literature that emphasizes the 

importance of creating inclusive environments to foster positive peer 

interactions and reduce aggressive behaviors (Salmivalli, 2010; 
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Waasdorp et al., 2012). The study’s results indicate that when students 

are engaged in cooperative learning and when their diverse needs are 

acknowledged and supported, the social dynamics that often lead to 

bullying are significantly mitigated. One of the key insights from this 

study is the importance of teacher training and support in the 

successful implementation of inclusive education practices. Teachers 

who had received comprehensive training in inclusive strategies felt 

more confident in managing diverse classrooms and were more 

effective in addressing bullying behaviors. This finding is consistent 

with the broader literature, which highlights the necessity of equipping 

teachers with the skills and knowledge needed to foster an inclusive 

environment (Gibbs & Powell, 2012). The study also underscores the 

need for continuous professional development to ensure that teachers 

remain adept at handling the complexities of diverse student 

populations and can effectively intervene when bullying occurs. 

The study’s exploration of student perceptions and experiences 

further emphasizes the value of inclusive practices in creating a safe 

and supportive school environment. Students in schools with strong 

inclusive practices reported feeling more accepted by their peers and 

experienced fewer incidents of bullying. These findings suggest that 

inclusive education not only reduces bullying but also enhances 

students' overall sense of belonging and safety. This is particularly 

important because students' perceptions of their school environment 

are closely linked to their academic performance and psychological 

well-being (Swearer & Espelage, 2004). 

However, the study also identified significant challenges in the 

implementation of inclusive education practices. Teachers and 

administrators reported difficulties in balancing the demands of 

inclusive education with other responsibilities, such as standardized 

testing and curriculum requirements. These challenges were 

particularly pronounced in schools with limited resources or large 

class sizes, where providing individualized attention to all students 

proved difficult. This finding echo concerns raised in the literature 

about the practical barriers to implementing inclusive education, 

particularly in under-resourced schools (Ainscow, 2005). It highlights 

the need for better resource allocation and support to ensure that 
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inclusive practices can be implemented effectively across all 

educational settings. 

The broader impact of inclusive practices on school culture was 

another significant finding of this study. Schools that successfully 

integrated inclusive education into their culture reported a more 

positive and cohesive environment, characterized by mutual respect 

and a strong sense of community. This positive school culture was 

associated with lower rates of bullying, suggesting that inclusivity can 

have a transformative effect on the overall school climate. This finding 

supports the argument that inclusive education is not just a set of 

practices but a fundamental shift in how schools operate, influencing 

everything from student behavior to staff attitudes and policies. 

The findings of this study are consistent with previous research 

on the relationship between inclusive education and bullying 

prevention. Numerous studies have shown that inclusive practices, 

such as cooperative learning and peer support programs, are effective 

in reducing bullying (Salmivalli, 2010; Waasdorp et al., 2012). This 

study adds to the existing body of knowledge by providing a detailed 

exploration of how these practices are implemented in diverse 

educational settings and by highlighting the challenges and successes 

experienced by teachers, students, and administrators. The study’s 

emphasis on the role of teacher training and support also aligns with 

existing research. Effective professional development is widely 

recognized as essential for the successful implementation of inclusive 

education (Gibbs & Powell, 2012). This study reinforces the 

importance of ongoing training and support, particularly in helping 

teachers manage the complexities of diverse classrooms and address 

bullying effectively. The findings related to student perceptions of 

inclusivity and safety are particularly significant, as they underscore 

the importance of creating a school environment where all students 

feel valued and protected. This supports the broader literature on the 

impact of school climate on student well-being and academic success 

(Swearer & Espelage, 2004). By fostering a culture of inclusivity, 

schools can not only reduce bullying but also enhance students' overall 

experience, leading to better educational outcomes. 
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CONCLUSION 
This study provides robust evidence that inclusive education 

practices are highly effective in reducing the risk of bullying in 

schools. The findings underscore the critical role that inclusive 

classroom strategies, such as cooperative learning, differentiated 

instruction, and peer support, play in fostering a positive school 

environment where all students feel valued and respected. These 

practices not only diminish the social dynamics that often lead to 

bullying but also promote a sense of belonging and safety among 

students, which is crucial for their academic and emotional well-being. 

The study also highlights the importance of teacher training and 

support in the successful implementation of inclusive education. 

Teachers who are well-equipped with the necessary skills and 

knowledge to manage diverse classrooms are more effective in 

creating environments that are both inclusive and safe. Continuous 

professional development is essential to ensure that teachers can adapt 

to the evolving needs of their students and effectively address bullying 

behaviors. The role of school administrators in supporting teachers and 

reinforcing inclusive policies is equally important, as their leadership 

sets the tone for the entire school community. 

However, the study also identifies significant challenges in 

implementing inclusive education practices, particularly in schools 

with limited resources or large class sizes. These challenges include 

the difficulty of providing individualized attention to all students and 

the need to balance the demands of inclusive education with other 

academic responsibilities, such as standardized testing. These findings 

suggest that for inclusive practices to be truly effective, schools must 

address these barriers through better resource allocation, smaller class 

sizes, and more targeted support for teachers. The broader impact of 

inclusive education on school culture is another key finding of this 

study. Schools that successfully integrate inclusive practices into their 

culture report a more cohesive and supportive environment, 

characterized by mutual respect and collaboration. This positive school 

culture not only reduces the incidence of bullying but also enhances 

overall student well-being and academic achievement. The findings 

suggest that inclusivity should be viewed not just as a set of practices 
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but as a fundamental shift in how schools operate, influencing 

everything from student behavior to staff attitudes and policies. 

 
RECOMMENDATIONS FOR FUTURE RESEARCH 

Based on the findings and limitations of this study, several areas 

for future research are suggested. First, there is a need for larger-scale 

studies that explore the impact of inclusive education on bullying 

across a wider range of educational contexts. Such research could help 

to confirm the findings of this study and provide a more 

comprehensive understanding of how inclusive practices can be 

effectively implemented in different settings. Second, future research 

should consider longitudinal designs that track the impact of inclusive 

education on bullying over time. Understanding the long-term effects 

of inclusive practices on student behavior and school culture is 

essential for developing sustainable strategies for bullying prevention. 

Third, more research is needed on the specific challenges faced by 

under-resourced schools in implementing inclusive education. This 

could include studies that explore the barriers to inclusivity in schools 

with limited funding, large class sizes, and other resource constraints, 

as well as strategies for overcoming these challenges. Finally, future 

research should explore the perspectives of a broader range of 

stakeholders, including parents, community members, and 

policymakers. Understanding how different groups perceive and 

experience inclusive education can provide valuable insights for 

developing more effective and inclusive educational practices. 

 
REFERENCES 

Ainscow, M. (2005). Developing inclusive education systems: What are the 

levers for change? Journal of Educational Change, 6(2), 109-124. 

Booth, T., & Ainscow, M. (2011). The Index for Inclusion: A Guide to School 

Development Led by Inclusive Values. Centre for Studies on Inclusive 

Education. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 

Qualitative Research in Psychology, 3(2), 77-101. 

Creswell, J. W. (2013). Research Design: Qualitative, Quantitative, and Mixed 

Methods Approaches (4th ed.). Los Angeles, CA: SAGE. 

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, 

K. B. (2011). The impact of enhancing students’ social and emotional 



Grassroots Vol.59, No.I, 2025: 39-58 

 
 

 

 

57 

 

 

learning: A meta-analysis of school-based universal interventions. Child 

Development, 82(1), 405-432. 

Farmer, T. W., McAuliffe Lines, M., & Hamm, J. V. (2011). Revealing the 

invisible hand: The role of teachers in children’s peer experiences. Journal 

of Applied Developmental Psychology, 32(5), 247-256. 

Gibbs, S., & Powell, B. (2012). Teacher efficacy and pupil behaviour: The 

structure of teachers’ individual and collective beliefs and their 

relationship with numbers of pupils excluded from school. British Journal 
of Educational Psychology, 82(4), 564-584. 

Glew, G. M., Fan, M. Y., Katon, W., Rivara, F. P., & Kernic, M. A. (2005). 

Bullying, psychosocial adjustment, and academic performance in 

elementary school. Archives of Pediatrics & Adolescent Medicine, 

159(11), 1026-1031. 

Hornby, G. (2014). Inclusive Special Education: Evidence-based Practices for 

Children with Special Needs and Disabilities. Springer. 

Kvale, S., & Brinkmann, S. (2009). Interviews: Learning the craft of qualitative 
research interviewing (2nd ed.). Los Angeles, CA: SAGE. 

Mishna, F., Scarcello, I., Pepler, D., & Wiener, J. (2006). Teachers’ 

understanding of bullying. Canadian Journal of Education, 29(2), 718-

738. 

Olweus, D. (1993). Bullying at School: What we know and what we can do. 

Blackwell. 

Rigby, K. (2003). Consequences of bullying in schools. The Canadian Journal 

of Psychiatry, 48(9), 583-590. 

Salmivalli, C. (2010). Bullying and the peer group: A review. Aggression and 

Violent Behavior, 15(2), 112-120. 

Smith, P. K., & Sharp, S. (1994). School bullying: Insights and perspectives. 

Routledge. 

Smith, P. K., Mahdavi, J., Carvalho, M., Fisher, S., Russell, S., & Tippett, N. 

(2008). Cyberbullying: Its nature and impact in secondary school pupils. 

Journal of Child Psychology and Psychiatry, 49(4), 376-385. 

Swearer, S. M., & Espelage, D. L. (2004). Introduction: A social-ecological 

framework of bullying among youth. In D. L. Espelage & S. M. Swearer 

(Eds.), Bullying in American schools: A social-ecological perspective on 
prevention and intervention (pp. 1-12). Lawrence Erlbaum Associates. 

Swearer, S. M., Espelage, D. L., Vaillancourt, T., & Hymel, S. (2010). What can 

be done about school bullying? Linking research to educational practice. 

Educational Researcher, 39(1), 38-47. 

Tajfel, H., & Turner, J. C. (1986). The social identity theory of intergroup 

behavior. In S. Worchel & W. G. Austin (Eds.), Psychology of Intergroup 

Relations (pp. 7-24). Nelson-Hall. 



Grassroots Vol.59, No.I, 2025: 39-58 

 
 

 

 

58 

 

 

Waasdorp, T. E., Bradshaw, C. P., & Leaf, P. J. (2012). The impact of school 

wide positive behavioral interventions and supports on bullying and peer 

rejection: A randomized controlled effectiveness trial. Archives of 
Pediatrics & Adolescent Medicine, 166(2), 149-156. 

Wiles, R. (2012). What are Qualitative Research Ethics? London: Bloomsbury 

Academic. 

World Health Organization. (2017). Adolescent mental health – Data and 

statistics. Retrieved from https://www.who.int/news-room/fact-sheets/ 

detail/adolescent-mental-health 

_____ 

 

 

 
 

https://www.who.int/news-room/fact-sheets/%20detail/adolescent-mental-health
https://www.who.int/news-room/fact-sheets/%20detail/adolescent-mental-health

